Phonics & Reading

at

Silsden Primary

Silsden
Primary School

Young Minds, Free Spirit, Great Future



Silsden Threads of Learning

N A
>
“
< (3

Silsden
Primary School




'. Phonics at Silsden Primary

Systematic Synthetic Phonics is one of our main methods used for the teaching of early reading.
Phonics gives children the key to unlocking the English alphabetic code for their reading and spelling.
This is why teaching Phonics for reading and spelling is such an important part of the English National
Curriculum.

At Silsden Primary School we have devised our own Systematic Synthetic Phonics Programme based
upon the principles of Letters and Sounds. With some exceptions, the phonics content of the original
Letters and Sounds has been retained, particularly the progression, the important phases and the
teaching sequence. This programme is followed with rigor and fidelity by all teachers and teaching
assistants and all resources used are consistent throughout the school.

The programme is now securely embedded at Silsden and it has helped us to create a consistent

approach across our school as we all work together to ensure our children are confident readers and
Lwom,  Writers. We are proud of our phonics teaching at Silsden; consistently achieving above national __
¢ - average in the Year 1 Phonics Screening Check. @/
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VY@ Phonics at Silsden Primary

At Silsden Primary School, are Phonics curriculum enables:

Every child to be a reader — providing extra support when necessary.
* Children to progress through a clear structured route, ensuring children build on
their growing knowledge of the alphabetic code, as they move through school.

* Early readers to have the skills to decode words and read accurately, inside and
outside of the Phonics lesson and across the curriculum.

* Children to read common exception words by sight

 Children to understand what they have read and gain a deeper understanding
of the phonetic structure of the English language.

* Children to become enthusiastic and motivated to read for pleasure
* Children to be able to spell words quickly and easily by segmenting the sounds

* Children to have good letter formation
* Children benefit from daily dictated sentences
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)@ he Teaching of Phonics

At Silsden Primary School, we follow our bespoke Phonics programme with consistency and rigour.

Phonics in Nursery
Phase 1 Phonics starts in Nursery. This is designed to focus on developing a child’s speaking and listening skills (phonological awareness).
Through songs, action rhymes, nursery rhymes, stories, poetry, circle games, and play, they learn:

* To listen attentively

Develop their vocabulary

Confidence in speaking to adults and other children

Ability to hear the difference between sounds

Ability to say/repeat clearly the sounds they hear

To hear a word and then split that word up and say the individual sounds that make up that word eg c-a-t = cat

The 7 areas Phase 1 focuses on; what is referred to as the pre-phonics stages are :
*  Environmental Sound Discrimination

Instrumental Sound Discrimination

Body Percussion Sound Discrimination

Rhythm and Rhyme

Alliteration

Voice Sounds

Oral Blending and Segmenting

This is all about developing their skills through what they hear and say only (phonemic awareness). It is all about
playing with sounds and words and having fun. Through these consistent practices, we ensure Nursery children are well
prepared to begin learning grapheme-phoneme correspondences (GPCs) and blending in Reception.

Primary School
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.. The Teaching of Phonics

Phonics in Reception, Year 1 and Year 2 — Daily sessions

In Reception, we build up from daily 10-minute lessons in Week 3 of the Autumn term, to the full-length lesson
as quickly as possible.

Children in Reception and Year 1 learn a new sound every day, except on a Friday, where we review the week’s
teaching to help children become fluent readers. To ensure Phonics teaching is prioritised, we ensure Phonics
lessons are timetabled daily in the morning in EYFS and KST.

Teaching of phonics is taught in fluid’ ability groups according to children’s individual progress in reading rather
than writing to ensure teaching is targeted so every child achieves at an appropriate pace. Children are assessed
reqularly, so they always work with children at the same level, allowing complete participation in the lessons.

In addition, to rhymes, we use actions to help the children
s, remember phonemes; this Rinaesthetic, visual and auditory
¥ ., « approach helps the children to retain the phonemes and

& supports children with SEND. .
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.. The Phases of Phonics Teaching

When do we start to teach Phonics?
The programme is designed for children from Nursery to Year 2. However, at Silsden Primary we will continue teaching Phonics
to children beyond Year 2 if they still need support with their reading.

The Phases of Phonics Teaching

Phase 1 — is taught in Nursery and teaches children phonological awareness. This is a very important part of Phonics that has
to be taught successfully to ensure children have the foundations, to start Phase 2 in Reception.

Phase 2 - sounds are taught in Reception, together with rhymes to help children form the letters correctly and instantly
recognise sounds ready for blending.

Set 1: S a t p

o i . " d Phase 2 & 3
Set 3: g o) C k

Set 4. ck e u r Sound MCltS
Set 5: h b 1,ff LLL ss

Phase 3 — Sounds are taught in Reception in the following order. This is when children are first taught about dlgraphs .
“, (2 letters that make one sound eg s+h = sh) and trigraphs (3 letters make 1 sound eq i+g+h = igh). . .

. |

® " The children learn a rhyme for each new sound.
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.. The Phases of Phonics Teaching

Phase 4 — There are no new sounds taught in Phase 4. This phase is taught at the end of Reception and at the
beginning of Year 1. Children learn to read longer words with adjacent consonants.

Phase 5 — sounds are taught in Year 1. These are often alternative

ways of spelling the sounds previously taught in phase 3, for example

the children learn ‘a’ with the rhyme ‘snail in the rain’ in phase 3 and

in Year 1 they now learn that ‘ay’ ‘may I play?’ also makes the same sound.

Phase 5 and
CEW
Sound Mats

Year 2 Spelling Curriculum

Year 2 focuses on transitioning children from decoding to fluent reading and accurate spelling. By the end of Year
2, children are expected to be confident, independent readers and accurate fluent writers. They learn about past
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Fidelity to the Scheme

Every teacher and Teaching Assistant has been trained in the Silsden Primary School Phonics scheme and we endeavour for all staff
to use it consistently across the school. We like to move staff to different key stages, so everyone can experience the teaching of
Phonics from an early age and how it can benefit all learners when the language of Phonics is used consistently throughout school.

We all use the same language, actions, routines and resources to teach children to read so that we lower children’s cognitive load and have the
same expectations of progress.

Teachers follow a clear progression document, so children are taught from the simple to the more complex grapheme phoneme correspondences
and common exception words.

Lessons follow a sequential structure, where we:

Teach a new sound including oral blending

Revisit previously taught sounds

Teach new words to read

Revisit previously taught words to read

Spell words using ‘Ted Fingers’ with the new sound and previously taught sounds
Hold a sentence to apply new and previous learning

VVYVYYVYYVYYVY

It is important that we all use pure sounds, for example (‘m’ not’ muh’,’s’ not ‘suk’, etc.) when teaching children

\Q&‘ﬂee bpin',‘ G

“, Phonics, so that your child will be able to blend the sounds into words more easily— Link to Action and Rhyme Video

Through lesson visits, practice sessions and coaching, the Phonics leader ensures that our Phonics lessons are of the highest .

?Silsden
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. Interventions

Our expectations of progression are aspirational yet achievable; children who are not keeping up with their peers are given
additional practice immediately through intervention sessions.

e The Phonics Lead regularly assesses children’s phonic knowledge using ‘Phonics Tracker’to identify the gaps in children’s phonic
knowledge.

e Any child identified as needing additional practice has additional intervention, taught by a trained adult. Extra pinny time will
also be offered throughout the day, to help increase speed and confidence with sounds.

e ‘Intervention sessions are tailored to individual children’s needs. These sessions match the structure of class teaching, and use
the same procedures, resources and vocabulary, but focus on pre-teaching and overlearning, so that every child secures their
learning.

e We timetable phonics lessons for any child in Year 2 or 3 who is not fully fluent at reading or has not passed the Phonics
Screening Check. These children urgently need to keep up, so the gap between themselves and their peers
does not widen.

¥% o If any child in Year 4 to 6 has gaps in their phonic knowledge when reading or writing, we monitor the |
J child closely and tailor interventions to meet their needs. .
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Assessment

Assessment and Monitoring

It is important that children’s phonic knowledge is assessed frequently to ensure every child’s phonics
provision is clearly matched to their ability. This will result in the swift identification of those
experiencing difficulty and fluid movement between groups.

AFL — by Teacher

Summative — by Phonics
Leader

Statutory — by Phonics
Leader

Daily within class to
identify children needing
‘Keep up’ support.

Weekly in the Review
lesson to assess gaps,
address these
immediately and secure

fluency of GPCs, words
and spellings.

Every half term using
‘Phonics Tracker’ to
assess progress, to
identify gaps in learning
that need to be
addressed, to identify
any children needing
additional support and
to plan the catch up
support that they need.

Children in Year 1 sit the
Phonics Screening Check.
Any child not passing
the check re-sits it in
Year 2.

Children in EYFS, Year 1
and those still requiring
phonics are assessed
through their teacher’s
ongoing formative
assessment as well as
through the half-termly
‘Phonics Tracker’
summative assessments.
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How you can help at home

Laminate the Phonics mat sent home and use it as a table mat- encouraging your child to read the sounds dailg and
teach you the sounds

* Refer to the Actions and Rhyme video so you are familiar with your child’s learning.
* Get into a routine of reading everyday with your child, even if it's just 2-3 pages.
* If your child struggles to decode a word, encourage them to look for digraphs or trigraphs (special friends).

* Gently stop them and ask “Can you see a ‘special friend’ in that word anywhere?” Let them have another attempt at the
word. This can also be asked for words which do not have digraphs/trigraphs. It encourages them to skim.

* Keep practicing the phonic flashcards until your child is really secure and can immediately say the sound. Focus on a
small selection of the flashcards at first and then build up.

e Aim to read at least 3 times to develop fluency

Websites

https://www.teachyourmonster.org/account/users/sign_in - games that’s help children learn to read.

https://letters-and-sounds.com/ — games and activities linked to each phonic phase.

QST G https://www.phonicsplay.co.uk/resources - games and activities linked to each phonic phase.

https://www.bbc.co.uk/bitesize/primary - activities for children in Key Stage 1 (Years 1 and 2)

For children with dyslexic tendencies: https://www.nessy.com/uk/

?Silsden
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e Reading

Here at Silsden Primary School, reading is a top priority and a key driver within our curriculum.

Our reading curriculum aims to build on our synthetic phonics scheme to further develop the mechanics of reading,
advance comprehension skills and foster a wider love of books. Through Reading Club, home reading, reading across the
curriculum, opportunities for independent reading and hearing quality texts read aloud every week, we aim to develop
fluent, enthusiastic and critical readers who are exposed to a variety of knowledge through high-quality texts.

By promoting reading widely across fiction and non-fiction texts, we are committed to providing vocabulary-rich reading
material, which immerses and enhances children’s wider knowledge of the spoken and written language, through modern
and classic children’s literature.

We recognise that the link between children’s motivation to read and reading for pleasure is reciprocal. Furthermore, we
know that reading pleasure is beneficial not only for only reading outcomes, but for wider learning enjoyment and mental
wellbeing. In order to promote this, we have built a community of engaged readers who play a role in the development of
our reading provisions across school.

Beyond the school gates, we recognise the importance of children being motivated to read at home reqularly in
order to increase reading opportunities, improve fluency and stamina and ultimately nurture their enjoyment of
reading. We understand the significance of parents and carers in supporting their children to develop both word
% reading and comprehension skills and we endeavour to build a home-school partnership which enables parents .

carers to have the confidence to support their children with reading at home. . y

PSilsden
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Reading in EYFS

We teach children to read through read'mg practice sessions three times a week. Books are matched to the children’s
secure phonic knowledge using phonics tracker and bench marklng system.

Each reading practice session has a clear focus, so that the demands of the session do not overload the children’s
working memory. The reading practice sessions have been designed to focus on three key reading skills:

1. Decoding: children up their knowledge of letter-sound relationships to accurately read a word

2. Prosody: teaching children to read with understanding, fluency and expression

3. Comprehension: teaching children to understand the text.

In Reception these sessions start in Autumn 2. Children who are not yet decoding have daily additional blending
practice in small groups, so that they quickly learn to blend and can begin to read books.

In Year 1, these sessions continue in line with children’s phonics knowledge.
) p g9

In Year 2, we continue to teach reading in this way for any children who still need to practice
reading with decodable books.

Silsden
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\ @ Reading Club in KS1

y
il

In Key Stage 1, children continue to develop their understanding of phonics whilst focusing on their
reading fluency and stamina.

Year 1

Reading Club sessions remain aligned to each child’s phonetic understanding and focus on the
following key skills.

 Session 1 — Decoding

* Session 2 — Fluency

* Session 3 — Comprehension

Throughout the year, scaffolding is gradually reduced and to promote a greater independence for our
children when reading and to prepare them for the Reading Club Structure of Year 2.

&
b

. |
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, © Reading Club — Year 2 onwards

From Year 2 onwards, Reading Club sessions continue to build on the strategies introduced in Year 1; including prediction,
retrieval, sequencing, inference and understanding vocabulary in context. In LKS2 we also begin to introduce the skill of
summarising which will be developed further in UKS2.

Our teaching sequence focuses on the key VIPERS skills, alongside a variety of other resources, to support flexibility in the teaching
sequence. This approach ensures children continue to practice key reading skills relevant to their year group, whilst also allowing
teachers to adapt and meet the needs of their class, ensure coverage of the curriculum and maintain engagement in the text.

To ensure children are exposed to a range of text types we use and make links across a variety of texts, including extracts, novels,
poems and videos. Texts are read through a range of different strategies including; adult led, reciprocal, chorus and independent
reading. The teaching sequence, concludes with an unseen which allows children to apply their skills.

Effective coverage of skills and text types are tracked through a shared track'mg document which allows teaching staff to have a
knowledge of texts previously explored by children in each year group;
enabling them to make links and develop their reading skills further.

Progression

Progression documents for each year group ensures the skills taught are
based on the needs of the class whilst guaranteeing a secure coverage
of the curriculum.

Documents

In year 2, these sessions occur three times a week. In KS2 the sessions are daily and conclude fortnightly with a .

reading for pleasure session. .

By Setwal Young Minds, Free Spirit, Great Future




a \®  Assessments and Response > NFER

National Foundation for
In Years 3, 4 and 5 children complete termly NFER assessments. These assessments Educational Research

mirror the stgle and J‘ormat of National Curriculum assessments to help build children’s
confidence in sitting formal assessments. Questions across all papers appear in a variety of formats to maintain
engagement and to reduce dependency on the skill of writing.

Pupil performance is analysed and diagnostic commentaries are used by class teachers to inform planning for the whole cohort and
individuals. Through this, class teachers are able to identify common misconceptions, make comparisons to results nationally and identify
strengths and weaknesses in order to inform next teaching steps.

In Years 2 and 6, children complete termly reading assessments based on past SATS papers. These assessments help children to develop their
confidence and understanding of National Curriculum assessments across fiction, non-fiction and poetry text types.

Pupil performance is analysed and diagnostic commentaries are used by class teachers to inform planning for the whole cohort and
individuals. Through this, class teachers are able to identify common misconceptions, make comparisons to results nationally and identify
strengths and weaknesses in order to inform next teaching steps.

Formative Summative Statutory

Daily within class to identify | Every term to assess Children in year 6 will sit Children from Year 2 to 6 are

children needing additional progress, to identify gaps in | SATS. assessed through their

support. learning that need to be teacher’s ongoing formative
G FE P addressed, to identify any assessment. Intervention is

4
B

% children needing additional provided for any child

support and to plan identified as needing '. y
individual and group additional support. .

interventions.

ASilsden
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Phase 2 Sound Mat Phase 3 Sound Mat
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. Phase 5 Sound Mat
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Year 1 Common Exception Words
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Back to
Main Page

Reading Club — Progression Document
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. Appendix Progression Documents

Develop pleasure in reading, motivation to read, wooabulary and understanding by:

Year 1— Sentence Stems

Becoming very familiar with key stories, fairy stories 2nd traditional tales, retelling them and

Activities to support understanding:
*  Model and demonstrate directionality and correct book handling
®  Relate spoken words to written words in context
®  Encoursge children to act out parts of the story and retell the story in their own words
®  Transcribe the children’s oral responses into written ones
®  Jump in— Encourage children to continue the story to the end of the punctuation in a known story
®  Chorsl response — Encoursge children to read as = group or popoorn ideas to share
®  MTYT — Allow children to dizouss in partners or read together

What does the word .......... mean in this sentence?

Find and copy & word which means .........

V Which werd in do you think is the most important? Why?
Which of the words best describes the character or setting?

Which word in this part do you think is the meost impeortant?

Why do you think they repeat this word in the story?

What do you think_means?
Why do you think that?

How doyou think 2

| When do you think @

Where do you think_2

How does _........ make you feel?
Why did ............ happen?

Looking at the cover and the title, what do you think this book is about?
Where do you think—will go next?
What do you think... will say / do next?
P What do you think this book will be about? Why?
How do you think that this will end?
Who do you think has done it?
What might_say about that?
Cam you draw what might happen next?

|5 there anything you would change about this story?
What do you like about this text?
E Whe is your favourite character? Why?
is your favourite character?
Why do you think all the main characters are _.. in this bogk?
Would you like ta live in this setting? Why/why not?

Who is/are the main character(s)?
R When/where is this story set?

Which is your favourite/warst/ funniest/scariest part of the story?
Is this a fiction or a non-fiction book? How do you know?

considering their particular characteristics. pA
Listening to and discussing 2 wide range of poems, stories and non-fiction at a level beyond that &t

which they can read independently PA
Being encouraged to link what they read or hear read to their own experences PA
Learming to appreciate rhymes and poems, and to recite some be heart PA
Participate in disoussion about what is read to them, taking turns and listening to what others say PA
Recognising and joining in with predictable phrases. PA

To discuss words meaning 2nd link new meaning to those already known v

Draw upon knowledge of vocabulary to understand the text v

Checking that the text makes s=nse to them 2= they read and correcting inacourate reading v
Di=scuss favourite words and phrases v

Us=e voczbulary given by & teacher v

© Begin to make inferences on characters feslings bazed on what they =ay and da 1

£
% 2 Infer basic points with direct reference to illustrations and words in the text 1
I

E = Drizcuss the significance of titles and events 1
Predict what might happen on the basis of what has been read so far — focusing on characters and plot | P
Verbally make simple predictions based on own |ife experiences P

Contribute ideas and thoughts in discussions - exprass views about events or characters E

Link what they read or hear to their own experiencas E

Claarly explain understanding of what has besn read E

Answer a question about what has just happened in the story R

Develop knowledge of retrisval through images R

Recognise characters, svents, titles and information R

Retrieve information by finding new words R

Recognise differences betwsen fiction and non-fiction texts R

Retell familiar storiss orally 5

Eequence pictures bazsd on & story they are familiar with 5

Begin to discuss how svents are linked 5

What happens in the beginning of the story?

Cam you number these events in the story?
How/where does the story start?

S What happened at the end of the__¥

Can you retell the story to me in 20 words or less?
What happened before that?

Can you seguence the key moments in this story?
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. Appendix Progression Documents

Beroming increasingly familiar with and retelling 3 wider range of stories, fairy stories and traditionzl mles. PA Activities to support understanding:
= Relate spoken words to written words in contaxt
Ustening to and discuss a wide range of contemporary and classic poetry, stories and non-fiction 2t & level beyond that PA = Encoursge children to retell parts of the story from memory
at which they can independenthy. = Transcribe the children’s oral responzes into written ones and medel structures for answering question
- - = Alwsys ask the children to explain their responzes to questions — How do you know?
Eeing introduced 1o non-fiction books that are structures in differant s PA = Jump in— Encourags children to continue the story te the end of the punctustion in 2 known story
- - - - — - #  Chorzl rezponse — Encourzge children to read 25 2 group or popoorn ideas to questions asking for desper
continue to build up & repertoire of poems leamed by heart, appreciating these and reciting some, with approprizte e -
tonation to maks the meaning clear. A respanses when needed
fneane =TT = MTYT — Allow children to dizcuss in partners or read together
Explzin and discuss their understanding of books, poems and other materizl, both those that they listen to and those PA *  Askchildren to become Reading Detectives and search for cluzs within texts
that they read for themsehves - taking turns and listening to what others say = Model reading strategies — re-reading for clarity and understanding
Can you find a noun/adjective/verk that tells/shows you that..?
DCizcuss and clarify the meanings of words linking new meanings to known viacabulary v Wy dio you think that the suthor used the word... to describe...?
v Which other word on this psge means the same 8.7
Draw on what they already know ar on background information and vacabulary provided by the teacher v F|r'r:I an adjective in ﬂ“_a TE_}" WMC'? GEEC”:'ES_'" . .
Which word do you think is most important in this section? Why?
. B . ) B v Which word best describes..?
Recognising simple recurring literary languags in stories and poetry.
- - What do v i =nz?
Discuss favourite words and phrases v What do you t'." M. MEanss
1 ‘Why do you think that?
Check that the tex makes sense to tham as they read — correcting inaccurate reading v \Why £ How [ When /Where do you think...2
How hias the author made us think that
*zking inferences on the basiz of what is being raid and done | - -
Where do you think.... will go next?
- & . i,
Use pictures snd words to meke inferences 1 Whit do you think... will 22y/da neat?
What do you think this bock will be about? Why'?
Infer basic points and begin, with support, to pick up on subtier references | P How do you think that this will end? What makes you zay that?
Who do you think has done it?
Azking and answering questions — modifying answers a5 the story progresses 1 What might.._. zay about that?
Howe does the = of character affect what will happen next?
Predict what might happen on the basis of what has been read so far - — forusing on characters, plot and lznguage P What is similar/differant about two charactars?
nazke predictions using their own knowledge as well as what has happened zo far to make logical predictions with Exp ,E'm why.. did that
S P Is this as good as...7
E Which iz better and wiy?
Explain and dizcuss their understanding of books, poems and other matzrial, both- thass that they listen to and thoss E Does the picture help us? How?
they read independently ‘What would you do if you were...?
Would you like to live in this satting? Why?
Express My own views on reading materi E Iz there anything you would changs about this story?
Do you 3gree with the author's...? Why?
Mzke links between the book they are reading and other books thet have reed (30 E Who is/are the main charact=r|s
— T — - T e — T When/whare is this story s=t? How do you know?
Independently read and answer sSmple questions ahourt what they have rea R R Which is your favourite/worst/funniest/ scariest part of the story? Wh
= 5 s *
Recall significant ewvents and key information from & range of texts R Tell me three facts you have learned from the text.
Find the part where...
- . - . - W T Ty £ ” i
Manitor their reading, checking words that they have decoded to ensure they fit within the text they have alreadyread | R What type of text is t'?'a? . _
What happened to .. in the end of the story?
To retrigve information from a text to ensble them to ask and answer guestions. R What happens in the story's opsning?
How,wherz does the story start?
Discuss the sequence of events in books and how items of information are related. 5 What happened at the end of the...? »
e - - - | s 3 What is the dilemma in this story?
= 3 wider variaty of story -
Retell using @ wider variaty of story languzgs Honw 15 it resolved?
. . N - - . - . - - Cs A0 t £ I For or sc?
Becoming increasingly familiar with and retelling 3 wider rangs of stories, fairy stories and traditionzl tales. 5 Czn you retall the stary to me in 20 words o lezs:

Can you summarise in 3 sentences the beginning, middle and end of this story?
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. Appendix Progression Documents

Increzsing their familiarity with 3 wide range of books, including fziry stories, myths and legends - retelling them orzlly. PA Activities to support understanding:
- — - - p *  Transcribe the children's oral responses into written ones and model structures for answering guestion
Listen to, discuss and chare opinions on 3 wide range of fiction, poetry. plays. non-fiction and reference books PA . - X .
= Always ask the children to explain their responses to questions — How do you know?
show underseanding of different texes through intanation, tane, volume and action PA = Model creating story maps of events and speach bubbles to demonstrate characters actions, thoughts
- . . - - and feelings
To prepare end perform p:::erns {including Pce.ﬂr Ea'n.ed by heart) and play scripts that :hc.r.\. some swsreness of the - «  Relate the text type back to the writing the children have completed
=n = using intonE e W 2ction
audience when reading alowd using intonation, tone, volume and action. «  Model how te construct = summary of a text
Recognizing some different farms of poetry PA = Jump in — Encourage children to continue the story to the end of the punctuation in @ known story
- i = Choral response — Encourzsge children to read 2= = group or popcorn ideas to questions asking for
Rezding kooks that are structured in different ways and reading for a range of purposes PA deeper responses zfter the initial response
— — " = MTYT = Allow children to discuss in partners or read together
Perticipate in dizcussions about books that are resd to them and those they can read for themsshves, teking tums and - N pa - 5 -
) . N . . PA = Ask children to become Reading Detectives and search for clues within texts
listening to what others say and begin to build on their awn and athers’ ideas . ) ) N )
= Model reading strategies — re-reading for clarity and understanding
Discussing their understanding of texts and begin to explain the meaning of words in context. v What does this word/phrass/sentence tell you about the character/sstting/maood?
can you find thiz word in the dictionary?
Begin to us= dictionaries to check the meaning of words that they hawve read v By writing in this way, what effct has the author created?
- - — v ‘what other words/phrases could the author have used here?
Discuss words and phrazes that capture the reader’s imaginztion v How has the author made you feel by writing...?
- . - - ‘which word tells you that_.?
Identify how | hi help build ez v X - . N .
AT P T B2 B ZE 2 ML Gz Find and highlight the word that is dosest in meaning to_.?
Find the mezning of new words using substitution within 2 sentence v what do you think.... means?
wivy / How / what do you think...?
Ask and snswer guastions of inference relzting 1o characters' feslings, thoughts 2nd motives from their actions 1 Can you explain why *
— - ‘what do these words mean and why do you think that the suthor chose them?
Mizks inferences sbout sctions or events 1 Find and copy a group of wards which show_.?
L X 2
Justify inferences by references a specfic point in the text 1 Raw t_:!::-es '.:hE description of .. show that they are...
‘whao is telling the story?
Predict what might happen from details stated and implied and begin to select rebevant information to support answer P wiy has the character done this at this time?
can you think of another story with 2 similar theme?
Use relevant prior knowledge to make predictions and justify them P which stories have openings ike this?
- — P Do yaou think that this story will develop the same way?
U A T B 2 T = ‘wiy did the author choose this setting? Will that influence the story?
Dizcuss the features of 2 wide range of fiction, postry, plays. non-fiction and reference books E Wwhat hap.pened be‘f::-_re th|§ and \.'.rhat. do you think will h_a ppen after?
Do you think the setting will have an impact on plot moving forward?
Be=gin to identify how languags, structure and presentstion contributs to meaning of fiction and non-fiction E ‘what iz similar/different about two characters?
e — r - " P ——— " 5 Explain why... did that.
e how = n eation o 2z =aninz th fiction = E < . .
Identify how language. structure and presentstion contribute to meaning of bath fiction and non-fiction texts E Describe different characters’ reactions to the same event,
N 2 o B Jhy?
To continue to make links betwesn the book they are reading and other books that have read and begin o use 15 this as goad B5...c \Which is better anq “h_""
sopronriats terminolozy to v discussing [eg character, plot, satting) E ‘wiy do you think they choss to order the text in this way?
=pprop = SCussng Ises VS pla%. SETng ‘Wwhat iz the purpose of this text and who do you think it was written for?
To retrieve information Erxam a range of texts jng fiction, non-fiction znd poetry [ What is the author's viewpeint? How do you know?
How are these two sections in the text linked?
Use contents pages, headings, subheadings and indexes to retrigve and record irformation ‘who are the characters in this text?
- - - - when / where is this stary set? How do you know?
#pply the skill of “skin and scz2n’ to retrizve details ‘which part of the story best describes the setting?
- - ‘what do you think is happening here?
Begin to use quotstions from the text R 1] What might this mean?
Identify main idezs drawn from more than one peragraph and begin to summariss these 5 How might | find the |r1f:erat|pn qulcl_:ly.
what can | us= to help me navigate this book?
Begin to distinguish between important and lzsz important information 3 How would you describe the stary?
‘whose perspective is the story told from?
Give 3 brief verpal summary of 2 stary 5 ‘What is the main point in this paragraph?
sum up what has happened so far in X words or less.
Identify thames from a wide range of books 5 ‘wihich is the most important point in these paragraphs?
Do any sections/paragraphs deal with the same themeas?
bzke simple notes from one source of writing 5 Have you noticed any similarities between this text and any others you have read?

‘what do | need to jot down ta remember what | have read?
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. Appendix Progression Documents

sing their familizrity with a wids range of books

including fairy stories, myths and legends. and retelling some of

Liztening to and discussing & wide range of fiction, poetry, plays, non-fiction znd reference books or text books

To prepare and perform poems and playsoripts with appropriste technigues (intonation. tone, volums and action) to
show awaraness of th

Recognizsing some different forms of postry

Rezding books that are structured in different ways and reading for a range of purpozes

Participate in dizcussions about books that are read to them and those they can read for themsshves, tzking tums 2nd
listening to what others say and build on their own and others ideas

Checking that the text makes sense - discussing their understanding and explain the meaning of words in context.

Activities to support understanding

Transeriba the children’s oral responses into written ones and model structures for answering question
Ahways ask the children to justify their responses to questions — How do you know?

Create comparison grids for different fiction and non-fiction texts

creats semantic grids of texts to help to caregorise key information

write information gained from the text into 3 different context

Fully develop skimming 2nd scanning techniques — faster finger first — to find particular parts of the text
Relate the text type back to the writing the children have completed

nodel how to construct 3 summary of 3 text

Jumnp in— Encourage children to continue the story to the end of the punctuation in a known stary
charal responze — Encourage children to read 2= 2 group or popeorn ideas to questions asking for deeper responses
after the initizl response

MTYT — allow children to discuss in partners or read together

sk children to become Reading Detectives and search for clues within texts

mModel reading strategies — re-reading for clarity and understanding

Identify how languzge. structure and presentation contribute to meaning.

Ciscuss new and unusual vecabulzry and darify the meaning of them

Using dictionaries to check the meaning of words that they have read

Usz a theszsurus to find synonyms

Can you find the maaning or & word with 2 similar meaning in 2 dictionary or thesaurus?
‘What does this word/phrass/sentence tell you about the character/s=tting/mood?

v By writing...., what effect has the suthor created?

Do you think they intended to?
‘What other words/phrases could the suthor have usad hare? Why? How has the author...
‘Which word is closest in meaning to...?

E]

Discuss authorial chaices of words and phrases that capture the reader’s imagination — explaining their effect

Azk and answer simple inference questions based on characters’ feeling. thoughts and motives

Infer character feelings, thoughts and metives from stated actions

Consolidats the skill of justifying by using specific references from the tex

Use more than one piece of evidence to justify answers

‘what do you think.... means?

Wiy do you think that? Could it be anything else?

I think.... do you agree? why /why not?

How do you think 2

Can you explain why 2

Can you explain why based on two different pieces of evidence?

‘What do these words mesn and why de you think that the suthor chose them?
Find and copy a group of words which show that...

What imprassion of ..do you gt from this paragraph?

Predict what might happen from detsils stated and implied and select relevant information from the test to support their
answer

Usa relevant prior knowledge to form predictions and justify them

Track predictions and compare them as the text develops

Can you think of another text with a similar theme? How do their plots differ?

‘Which stories have openings like this? Do you think that this story will develop the same way?
wivy did the author choose this setting? will that influence the story?

what does this paragraph suggest what will happen next?

Do you think ... will happen? Explain your answers with evidence from the text.

Identify how language. structure and pressntation contribute to meaning

To centinue to make links between the book they are reading and other books that have read and uss sppropriste
terminology to when discussing (gg character, plot, setting)

confidently skim and scan texts to retrisve and record information fram fictions and non-fiction

Use relevant quotes to sUpport answers to questions

Asking questions to improve their understanding of more comples texts

‘What is similar/different about two characters? Did the author intend that?
Explainwhy... did that.

Describe different characters’ reactions to the same event.

Is this as good as...7

E ‘Which is better and why?

what can you tell me about how this text is organised?
Wiy is the taxt arranged in this way?

‘What is the purpose of this text and who is the sudience?
How does the suthor engage the reader here?

‘Which section was the most ._¥ Why?

Ta retrieve and record information from non-fiction using titles, headings, sub-headings and indexes.

Use skills developed in ¥3 ta wri rief summary of main points, identifying key infarmation

|dentify main ideas drawn from more than one peragraph and summarise these.

Identify themes from & wide range of books and begin to compare

Find the... in this text. is it amywhere else?
when/where is this story set? How do you know?
Find the part of the story that best describes the setting.

R ‘What do you think is happening here? Why?

what might this mean?
‘Whose perspective is the story told by and how do you know?
Howr can you uss the subheading to help you hers?

summarize which paregraphs, chapters or texts

Highlight key information and record itin bullet points, diagrams, maps stc

‘What is the main point in this paragraph? Iz it mentionad anywhere else?
Sum up what has happened zo far in X words/seconds or less.

‘which is the mast impartant point in these parzgraphs? Why?

Do any sections/paragraphs deal with the same themes?

How might I record this to ensure the best possible cutcome?
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. Appendix Progression Documents

Increzsing their familiarity with 2 wide rangs of books, including myths and legends, treditional stories, modern fiction,
fiction from our literary heritage, and books from other cultures and traditions.

Continue to rezd and discuss an increasingly wide range of fiction, poetry, plays, non-fiction and references books or
textbooks.

Participate in discussions about books that zre read to them and those they can read for themselves, teking tums and

listening to what others say and build on their own and others’ ideas

To confidenthy perform text {(including poems learned by heart) using 3 wide range of devices to engage the audience
and for effact.

Recognising & wider range different forms of poetry

Rezading = wider range of books that are structures in different ways and reading for 2 range of purposes.

recommending books that they have read to their peers, gving rezsonzble justifications for their choices.

Checking that the book makes senze, discussing their understanding and begin to explore meaning of words in context
gg metaphers, idicms

Identify how language. structure and presentstion contribute to mesning

Dizouss and evaluate how authors uss language, induding figurative language, considering the impact on the reader (G0]

Explore the meaning of words in context, confidently using a dictionary

Use & thesaurus to find synonyms of @ wider range of words and investigate alternative word choices

Rewrite passages using alternative word choices

Rezd around 3 word 3nd explore its measning in the broader context of an extract or paragraph

Crawing inferences such s inferring characters’ feelings, thoughts and motives from their actions, and justify inferences
with evidence from more complex texts

Provide rezsoned justifications for their own wigws on 3 range of texts

Infer character feelings, thoughts and motives from actions- justifying inferences with various pieces of evidence

Infer sbout actions, feelings, events or states — justifying inferences with various pieces of evidence

Activities to support understanding:

Transcribe the children’s oral responses into written ones and model structures for answering question. Ensure
that a full answer is modelled to the children (3 marks as)

ahways ask the children to justify their responses to questions — How do you know?

sk children to keep a running response in their reading journal.

Create comparison grids for different fiction and non-fiction texts

Create semantic grids of texts to help to categorize key information

‘Write information gained from the text into a different context

change part of the text from fiction to non-fiction and vice-versa.

Fully develop skimming 2nd scanning techniques — faster finger first — to find particular parts of the text
Relats the text type back to the writing the children have completed

Model how to construct 3 summary of 3 text

Jurnp in— Encourage children to continue the stary to the end of the punctuation in a knowmn story
Chorzl responss — Encourage children to read 25 2 group or popoorn ideas to questions asking for desper
responses after the initial responss

MTYT — Allow children to discuss in partners or read together

sk children to become Reading Detectives and search for clues within text

Create vienn diagrams to demonstrate similarities and differences betwesn plots, characters, settings etc.

«€an you quickly find..in the dictienary and thesaurus?

‘what does this word/phrass/sentence tell you abaout the character/satting/mood?
By writing...., what effect has the author created? Do vou think they intended to?
‘what other words/phrases could the author have used here? Why?

How has the author made yow'this character feel by writing._? why?

Find and highlight the word which is closest in meaning to .

Find a wiord which demonstrates...

Can you rewrite this in the style of the author using your own words?

How have simile and metaphor been used hers to enhance the text?

‘Wwhat do you think... means? Why de you think that? Could it be anything els=?

I think....; do you agree? Why/why not?

‘why do you think the author? decided to..?

Can you explain why...? Can you give me evidence from somewhere els= in the text?
what do thess words mean and why do you think that the author chose them?

How does the author make you feel?

‘what impression do you get from these paragraphs?

Can you think of another story with 2 similar theme? How do their plots differ?
‘which staries have openings like this? Do you think that this story will develap the same way?
‘why did the authar choose this serting? will that influsnce the story?

Begin 10 draw svidence from more than one place across & text

Uz= figurative languzgs to infer meaning

predict what might happen from details stated and implied, providing reasoned justifications for their views alongside
relevant information from the text to support their answer

Track predictions to compare and modify them as the text develops

provide increasingly justified ressons for views and begin to challenge the points of view of others

Identify, discuss and compare themes and conventions in and across & wide rangs of t=ts.

Provide reasons for authorizl choices

Identify how language. structure and presentation contribute to meaning and begin to provide reasened justification

Distinguish betwsen statements of fact and opinion and provide reasoned justifications for their views

To centinue to make links between the book they are rezding and other books that have res
terminology to when discussing [gg character, plot, setting)

=nd uss sporopriate

Explain and discuss their understanding of what they have read, incleding through presentstions and debates.

What is similar/different about two characters? Did the author intend that?
Explain why... did that.

Describe different characters’ reactions to the same event.

Does this story have a moral?

which is better and why?

How is the text organised and what impact does this have on you as a reader?
Wiy has the text been written this way?

How can you tell whether it is fact and opinion?

How is this text similar to the writing we have been doing?

How does the suthor engage the audience?

Find the... in this text. Iz it ampwhere =lse?

‘when/where is this story set? Find evidence in the text.
Find the part of the stery that best describes the s=tting.
‘what do you think is happaning here? why?

Wwho iz telling this story?

Can you skim/scan quickly to find the answer?

what iz the main point in this paragraph? is it mentionad anywhere else?
Sum up what has happened =o far in_.. words/seconds or less.

‘which is the most important point in these paragraphs? why?

Do any sections/paragraphs deal with the same themes?

«Can you find 3 text with a similar theme?
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Increasing their familizrity with 2 wide range of books, including myths and legends, traditional stories, modern fiction,
fiction fram our literary heritage, books fram other cultures and traditions and archaic texts

Continue te read and discuss an increasingly wide range of fiction, postry, plays, non-fiction and references books or
texthooks.

Ta learn and perform a wider range of peetry and plays which continually show an awareness of sudiznce when reading
out loud using intonation, tone, volume and actions.

Recognising 2 wider rangs different forms of poetry

rezding 3 wider range of books that are structured in different ways and reading for 2 range of purposas.

Recommending baoks that they have read to their peers, giving detailed justifications for their choices.

Participats in discussions soout books that are resd to them and thoss they can read for themselves, taking turns and
listening to whst ot szy and build on their own and others’ ideas

Checking that the book makes sense to them, discussing their understanding and explore mezaning of wierds in context
gg metaphors, idioms

Identify how language, structure end presentation contribute to meaning

Find. discuss and evsluate how authors’ use language. including figurative, contributes to meaning or mood (G0)

Evaluate how the authors’ use of language impacts upon the resder

Explore the meaning of words in context by ‘reading sround the word” and independently explore its meaning in the
brozder context of 3 section or paragraph

Drawing inferences such as inferring characters' feelings, thoughts and motives from their actions. Providing mors than
one piece of evidence from across the text

Discuss how characters change and develop through texts by drawing inferences based on indirect cluss

Miake inference about events, feelings, states, backing these us with evidence

Provide reasoned justifications for their own views on a range of texts

predict what might happen from details stated and implied, providing detailed and reasoned justifications for their
views alongside relevant information from the text to support their answer

confirm and modify predictions in light of n=w information

Identify, disouess and compare themes and conventions in and across 3 wide range of texts.

Provide increzsingly justified reasons for views and chzllenge those of others

Pravide rezsons for suthorial choices

Act s to support understanding:

Transcribe the children’s oral responses into writben ones and model structures for answering guestion. Ensure
that a full answer is modelled to the children (3 marks )

Always ask the children to justify their responses to guestions — How do you know?

Ask children to keep a running response in their reading journal.

summarise each of the main characters and return and add to thess as reading progresses.

Create comparison grids for different fiction and non-fiction texts

Create semantic grids of texts to help to categorize key information

write information gained from the text into a different context

Change part of the text from fiction to non-fiction and vice-versa.

Fully dewelop skimming 2nd scanning technigues — fastest finger first — to find particular parts of the taxt
Relats the text type back to the writing the children have completed

Maodel how ta construct @ summary of a paragraph, taxt, story.

Jump in — Encourage children to continue the story to the end of the punctuation in a known stary

Choral response — Encourage children to read as a growp or popoarn ideas to questions asking far desper
respanses after the initial responss

MTYT — allow children to discuss in partners or read together

Ask children to become Reading Detectives and search for clues within text

Create Wenn dizgrams to demonstrate similarities and differences between plots, characters, settings etc.

‘What does this word/phrass/sentence tell you sbout the character/z=tting/mood?

By writing_.., what effect has the author created? Do you think they intended to?

can you find examples of simile, metaphor, hyperbole or personification in the text?

‘Why has the text been organizad in this way? Would you have done it differently?

what other words/phrases could the author have used here? why? How has the author made you/this
character fael by writing...? Why?

‘What do you think.. means? Why do you think that? Could it be anything alsz?
| think....; do you agree? Why/why not?

‘Why do you think the author decided to...?

can you explain why..?

‘What do these words mean and why do you think that the author chose them?
How do ather people's descriptions of ._show that..?

‘Where glz= in the text can we find the answer to this guestion?

Can you think of another story with 2 similar theme? How do their plots differ?
‘which stories have openings like this? Do you think that this story will develop the same way?
Wy did the auther choose this setting? Will that influence the story?

‘What is similar/different about two characters? Did the author intznd that?

Explain why... did that.

Describe different characters’ reactions to the same event.

Does this story have 2 moral?

‘Which is better and why?

Can you identify whare the suthor has shown bias towards 3 particular character?

Is it fact or is it opinion? How do you know?

Howr does the suthor make you feel at this point in the story? Why did they do that?
Can you explain itin 3 different way?

Distinguish betwesn statements of fact, opinien and bias explzining how they know this

\dentify how language, structure and presentation contribute to meaning and provide reasoned justification

To compare characters, settings and themss across and within 2 text and acrass mors than one text

Identifying and discussing themes and conventions in and across 2 wide range of writing.

Explzin and discuss their understanding of what they have read, including through formal presentations and debates.

Children confidently skin and scan and also use the skill of reading before and after to retrizve information (evidence
from chapters)

Participate in discussions about books that are read to them and theoss they can read for themselves, building on their
own and others” ideas and challenging views courteoushy.

Find the... in this text. Is it anywhere slse?

can you skim the next_.. and find me the answer to...?

‘when/wherz is this story set? Find evidence in the text.

Find the part of the story that best describes the s=tting.

‘what do you think is happening here? why?

‘Whao iz telling this story?

what genre is..?

Can you look at these other texts and find me what is similar and what is different?

‘What is the main point of the text?

Can you look in this paragraph? What does the suthor mean? Is it mentioned anywhere slse?
Sum up what has happened =o far in_.. words/seconds or less.

Can you rezd the text and summarise what has happened?

‘Which is the most important point in these paragraphs? Why?

Do any sections/paragraphs deal with the sams thameas?
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