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At our school, writing is a core component of the English curriculum and is taught 
explicitly four times per week, with children engaging in purposeful writing on a 
daily basis. Our approach is rooted in the expectations of the National Curriculum 
(2014) and informed by current research in effective writing pedagogy.

Our writing curriculum is carefully sequenced to develop pupils’:
• Transcriptional fluency (spelling and handwriting)
• Composition (articulating ideas and structuring them effectively)
• Vocabulary development and language acquisition
• Grammatical accuracy and punctuation control
• Authorial voice and awareness of audience and purpose
We aim to develop confident, articulate writers who can write clearly, 
accurately and coherently for a range of contexts, purposes and audiences
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The Teaching of Writing
Units are designed to ensure:

• Clear progression in knowledge and skills

• Explicit teaching of grammar and punctuation within meaningful contexts

• Systematic teaching of spelling in line with statutory requirements

• Rich reading experiences to support language development and model effective writing

Each unit includes:
• A high-quality hook to inspire and engage learners
• Immersion in model texts to support reading–writing connections
• Explicit teaching of key grammatical and linguistic features
• Opportunities for innovation and guided practice
• Incidental and cross-curricular writing opportunities
• A structured build-up towards an extended, independent final write
Wherever possible, writing units are meaningfully linked to wider curriculum learning, 
strengthening connections across subjects and supporting knowledge retention.
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Beyond Genre
• While pupils are exposed to a broad range of fiction, non-fiction and poetry, our curriculum has moved beyond a 

purely genre-led model. Instead, we prioritise writing for:

• Authentic audiences

• Real purposes

• Meaningful outcomes

• This ensures children understand why they are writing and how their choices as writers affect the reader.

Planning for Progression
• Teachers use a structured planning grid that outlines key objectives, vocabulary, grammatical 

focus and expected outcomes. This grid serves not only as a planning tool but also as a 
knowledge organiser, enabling pupils to:

• Revisit and consolidate prior learning
• Develop metacognitive awareness of writing choices
• Apply taught skills independently in their final piece

The Teaching of Writing
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Planning Grid
Teachers plan out the features, 
links and grammar skills they 
want their children to be able 
to use.

The links to previous learning/ 
how to links to topic and

purpose and audience are
given key priority.

Working walls reflect this
model and are used as a
teaching tool during each
lesson.

The Teaching of Writing
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The Teaching of Writing
Planning Grid Working Walls
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The Teaching of Writing
Planning Grid for Final Writes
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Inclusion, Assessment and Pupil Progress
• We are committed to ensuring that all pupils make strong progress in writing, regardless of their starting point. Where children

are working below Age-Related Expectations (ARE), they are provided with carefully tailored, individualised targets. These targets 
focus on small-step improvements, enabling pupils to experience success and build confidence incrementally.

• Targets are recorded in pupils’ books using a clearly organised system and are readily accessible during lessons. This ensures that 
pupils:

• Understand their next steps in learning

• Can articulate their individual writing targets

• Apply these targets consistently in daily writing

Teachers review and update targets termly to reflect progress and emerging gaps. This transparent approach enables pupils to 
recognise their achievements, take ownership of their development and understand precisely what is required to move forward.

Assessment and Monitoring

Assessment and Moderation
Teacher assessment is informed by ongoing formative assessment, daily feedback and independent 
outcomes. Writing judgements are supported using the Alison Philipson assessment grids, which provide 
a structured framework aligned to National Curriculum expectations. These grids ensure that:

•Judgements are consistent and standardised
•Assessment focuses on both composition and transcription
•Progression across year groups is clearly mapped

This robust approach to assessment supports accurate identification of strengths and areas for 
development, informing future planning and ensuring high expectations for all learners

Y o u n g  M i n d s ,  F r e e  S p i r i t ,  G r e a t  F u t u r e



How we teach writing at Silsden in Nursery

Make marks

01
Talk about 
what our 
marks mean

02
Explore 
letter 
formation

03
Develop 
gross motor 
skills

04
Develop fine 
motor skills

05
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How we teach writing at Silsden in Reception 

Staged 
approach 

Develop gross 
motor skills

Develop fine 
motor skills

Direct teaching 
of handwriting 

Books link to 
topics

Writing in 
Phonics

Shared writing 
(weekly)

Writing in 
provision
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How we teach writing at Silsden in KS1 & KS2

Quality texts, 
films and 

experiences

Purpose and 
audience

Links to topic 
work where 

possibly

High 
expectations

Explicitly Teach 
vocabulary

Talk before 
you write

Incidental 
Writing 

opportunities

Many 
opportunities 

to apply

We write 
every day

Clear writing 
journey
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Year 1 Writing Skills
A Year 1 Writer 

Transcription
Spelling
• I can identify known phonemes in unfamiliar 

words.
• I can use syllables to divide words when 

spelling.
• I use what I know about alternative 

phonemes to narrow down possibilities for 
accurate spelling.

• I can use the spelling rule for adding ‘s’ or ‘es’ 
for verbs in the 3rd person singular.  

• I can name all the letters of the alphabet in 
order.

• I can use letter names to show alternative 
spellings of the same phoneme.

Handwriting
• I can sit correctly at a table, holding a pencil 

comfortable and correctly.
• I can form lower case letters in the correct 

direction, starting and finishing in the right 
place.

• I can form capital letters and digits 0-9.

Composition
• I can compose a sentence orally before 

writing it.
• I can sequence sentences in chronological 

order to recount and event or experience. 
• I can re-read what I have written to check 

that it makes sense.
• I leave spaces between words.
• I know how the prefix ‘un’ can be added to 

words to change meaning.
• I can use the suffixes ‘s’, ‘es’, ‘ed’, 'er', 'est' 

and ‘ing’ within my writing.

Grammar and punctuation
Sentence structure
• I can combine words to make a sentence.
• I can join two sentences using ‘and’.

Text structure
• I can sequence sentences to form a narrative.

Punctuation
• I can separate words using finger spaces.
• I can use capital letters to start a sentence.
• I can use a full stop to end a sentence.
• I can use a question mark.
• I can use an exclamation mark.
• I can use capital letters for names.
• I can use ‘I’.



Year 2 Writing Skills
A Year 2 Writer 

Transcription
Spelling
• I can segment spoken words into phonemes and record 

these as graphemes.
• I can spell words with alternatives spellings, including a 

few common homophones.
• I can spell longer words using suffixes such as ‘ment’, 

‘ness’, ‘ful’, ‘less’, ‘ly’.
• I can use my knowledge of alternative phonemes to 

narrow down possibilities for accurate spelling.
• I can identify phonemes in unfamiliar words and use 

syllables to divide words.
Handwriting
• I can form lower-case letters of the correct size relative 

to one another.
• I can begin to use some of the diagonal and horizontal 

strokes needed to join letters.
• I show that I know which letters are best left unjoined.
• I use capital letters and digits of the correct size, 

orientation and relationship to one another and to 
lower case letters.

• I use spacing between words that reflects the size of 
the letters.

Composition
• I can write narratives 

about personal experiences 
and those of others, both 
real and fictional.

• I can write for different 
purposes, including real 
events.

• I can plan and discuss the 
content of writing and 
record my ideas.

• I am able to orally 
rehearse structured 
sentences or sequences of 
sentences.

• I can evaluate my own 
writing independently, with 
friends and with an adult.

• I can proof-read to check 
for errors in spelling, 
grammar and punctuation.

Grammar and punctuation
Sentence structure
• I can use subordination and co-ordination.
• I can use expanded noun phrases.
• I can say how the grammatical patterns in a sentence 

indicate its function.
Text structure
• I consistently use the present tense and past tense 

correctly.
• I can use the progressive forms of verbs in the present 

and past tense.
Punctuation
• I use capital letters for names of people,  places, day of 

the week and the personal 
pronoun ‘I’.

• I correctly use question marks and 
exclamation marks,

• I can use commas to separate items
in a list.

• I can use apostrophes to show where 
letters are missing and to mark singular 
possession in nouns. 



Year 3 Writing Skills
A Year 3 Writer 

Transcription
Spelling
• I can spell words with additional prefixes and 

suffixes and understand how to add them to 
root words.

• I recognise and spell homophones.
• I can use the first two or three letters of a 

word to check its spelling in a dictionary. 
• I can spell words correctly which are in a 

family.
• I can spell the commonly mis-spelt words from 

the Y3/4 word list.
• I can identify the root in longer words.

Handwriting
• I use the diagonal and horizontal strokes that 

are needed to join letters.
• I understand which letters should be left 

unjoined.

Composition
• I can discuss models of writing, noting its 

structure, grammatical features and use of 
vocabulary. 

• I can compose sentences using a wider range 
of structures.

• I can write a narrative with a clear structure, 
setting, characters and plot.

• I can write non-narrative using simple 
organisational devices such as headings and 
sub-headings.

• I can suggest improvements to my own 
writing and that of others. 

• I can make improvements to grammar, 
vocabulary and punctuation.

• I use a range of sentences with more than 
one clause by using a range of conjunctions.

• I use the perfect form of verbs to mark the 
relationship of time and cause. 

• I can proof-read to check for errors in spelling 
and punctuation.

Grammar and punctuation
Sentence structure
• I can express time, place and cause by using 

conjunctions, adverbs and prepositions. 

Text structure
• I am starting to use paragraphs.
• I can use headings and sub headings.
• I can use the present perfect form of verbs 

instead of the simple past.

Punctuation
• I can use inverted commas to punctuate direct 

speech.



Year 4 Writing Skills
A Year 4 Writer 

Transcription
Spelling
• I can spell words with prefixes and suffixes 

and can add them to root words.
• I can recognise and spell homophones.
• I can use the first two or three letters of a 

word to check a spelling in a dictionary.
• I can spell the commonly mis-spelt words 

from the Y3/4 word list.

Handwriting
• I can use the diagonal and horizontal 

strokes that are needed to join letters.
• I understand which letters should be left 

unjoined.
• My handwriting is legible and consistent; 

down strokes of letters are parallel and 
equidistant; lines of writing are spaced 
sufficiently so that ascenders and 
descenders of letters do not touch.

Composition
• I can compose sentences using a range of 

sentence structures.
• I can orally rehearse a sentence or a 

sequence of sentences.
• I can write a narrative with a clear 

structure, setting and plot.
• I can improve my writing by changing 

grammar and vocabulary to improve 
consistency.

• I use a range of sentences which have more 
than one clause. 

• I can use appropriate nouns and pronouns 
within and across sentences to support 
cohesion and avoid repetition. 

• I can use direct speech in my writing and 
punctuate it correctly.

Grammar and punctuation
Sentence structure
• I can use noun phrases which are expanded by 

adding modifying adjectives, nouns and 
preposition phrases.

• I can use fronted adverbials.

Text structure
• I can use noun phrases which are expanded by 

adding modifying adjectives, nouns and 
preposition phrases.

• I can use fronted adverbials.

Punctuation
• I can use inverted commas and other punctuation 

to indicate direct speech.
• I can use apostrophes to 

mark plural possession.
• I use commas after fronted 

adverbials. 



Year 5 Writing Skills
A Year 5 Writer 

Transcription
Spelling
• I can form verbs with prefixes.
• I can convert nouns or adjectives into 

verbs by adding a suffix.
• I understand the rules for adding prefixes 

and suffixes.
• I can spell words with silent letters.
• I can distinguish between homophones 

and other words which are often confused.
• I can spell the commonly mis-spelt words 

from the Y5/6 word list.
• I can use the first 3 or 4 letters of a word 

to check spelling, meaning or both in a 
dictionary.

• I can use a thesaurus.
• I can use a range of spelling strategies. 

Handwriting
• I can choose the style of handwriting to 

use when given a choice. 
• I can choose the handwriting that is best 

suited for a specific task.

Composition
• I can discuss the audience and purpose of 

the writing.
• I can start sentences in different ways.
• I can use the correct features and sentence 

structure matched to the text type we are 
working on.

• I can develop characters through action and 
dialogue. 

• I can establish a viewpoint as the writer 
through commenting on characters and 
events.

• I can use grammar and vocabulary to create 
an impact on the reader.

• I can use stylistic devices to create effects in 
writing.

• I can add well chosen detail to interest the 
reader.

• I can summarise a paragraph.
• I can organise my writing into paragraphs to 

show different information or events. 

Grammar and punctuation
Sentence structure
• I can use relative clauses.
• I can use adverbs or modal verbs to indicate a 

degree of possibility.

Text structure
• I can build cohesion between paragraphs.
• I can use adverbials to link paragraphs. 

Punctuation
• I can use brackets, dashes and commas to indicate 

parenthesis.
• I can use commas to clarify meaning or avoid 

ambiguity.
• I can use expanded noun 

phrases to convey complicated
information precisely. 



Year 6 Writing Skills
A Year 6 Writer 

Transcription
Spelling
• I can convert verbs into nouns by adding 

a suffix.
• I can distinguish between homophones 

and other words which are often confused.
• I can spell the commonly mis-spelt words 

from the Y5/6 word list.
• I understand that the spelling of some 

words need to be learnt specifically. 
• I can use any dictionary or thesaurus.
• I use a range of spelling strategies. 

Handwriting
• I can choose the style of handwriting to 

use when given a choice. 
• I can choose the handwriting that is best 

suited for a specific task.

Composition
• I can identify the audience for and purpose 

of the writing.
• I can choose the appropriate form and 

register for the audience and purpose of the 
writing.

• I use grammatical structures and features 
and choose vocabulary appropriate to the 
audience, purpose and degree of formality 
to make meaning clear and create effect.

• I use a range of sentence starters to create 
specific effects.

• I can use developed noun phrases to add 
detail to sentences.

• I use the passive voice to present 
information with a different emphasis. 

• I use commas to mark phrases and clauses. 
• I can sustain and develop ideas logically in 

narrative and non-narrative writing.
• I can use character, dialogue and action to 

advance events in narrative writing.
• I can summarise a text, conveying key 

information in writing. 

Grammar and punctuation
Sentence structure
• I can use the passive voice.
• I vary sentence structure depending whether 

formal or informal.

Text structure
• I can use a variety of organisational and 

presentational devices correct to the text type.
• I write in paragraphs which can clearly signal a 

change in subject, time, place or event.

Punctuation
• I can use the semi-colon, colon and dash.
• I can use the colon to introduce a list and semi-

colon within lists.
• I can use a hyphen to avoid

ambiguity.



Year 3 Spelling Overview



Year 4 Spelling Overview



Year 5 Spelling Overview



Year 6 Spelling Overview



EYFS Bear Words
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a

of

I

are

the

were

here

by

there

my

where

they

do

you

to

your

today

our

come

some

one

once

no

go

push

so

pull

full

put

is

his

was

has

be

he

me

she

we

said

says

ask

school

friend

house

love

Year 1 Common Exception Words
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door

floor

poor

because

find

kind

mind

behind

child

whole

parents

children

wild

climb

most

only

both

old

cold

gold

any

house

hold

told

beautiful

every

everybody

even

people

great

break

many

mr

steak

pretty

after

fast

last

past

father

class

grass

again

mrs

pass

plant

path

bath

Christmas

move

prove

improve

busy

half

sure

sugar

eye

water

could

would

should

clothes

who

money

Year 2 Common Exception Words
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difficult

important

length

perhaps

position

pressure

question

strange

special

purpose

accidentally

breathe

century

consider

eight

guard

heard

peculiar

possible

quarter

address

arrive

certain

experience

history

mention

occasionally

probably

reign

sentence

build

describe

imagine

library

natural

ordinary

promise

recent

suppose

weight

centre

decide

disappear

early

heart

learn

minute

notice

regular

therefore

actual

answer

bicycle

circle

earth

enough

fruit

island

often

popular

Year 3 Common Exception Words

Y o u n g  M i n d s ,  F r e e  S p i r i t ,  G r e a t  F u t u r e



calendar

appear

believe

grammar

increase

interest

opposite

straight

strength

women

complete

continue

experiment

famous

favourite

February

naughty

material

knowledge

remember

breath

business

caught

different

exercise

extreme

medicine

possession

although

thought

group

height

particular

potatoes

separate

surprise

through

various

though

woman

accident

actually

busy

eighth

forward

forwards

guide

possess

occasion

Year 4 Common Exception Words
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appreciate

cemetery

conscious

convenience

environment

immediately

language

sufficient

thorough

accommodate

available

controversy

dictionary

marvellous

opportunity

secretary

sincerely

suggest

restaurant 

amateur

ancient

awkward

criticise

excellent

foreign

pronunciation

symbol

yacht

equipment

accompany

communicate

conscience

desperate

disastrous

interfere

nuisance

queue

system

achieve

apparent

bargain

bruise

community

mischievous

muscle

necessary

vehicle

immediate

sincere

rhythm

vegetable

twelfth

Year 5 Common Exception Words
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according

aggressive

attached

average

category

committee

competition

correspond

curiosity

determined

develop

embarrass

equip

equipped

especially

exaggerate

existence

explanation

forty

frequently

government

guarantee

harass

hindrance

identity

individual

interrupt

lightning

neighbour

occupy

occur

parliament

persuade

physical

prejudice

privilege

programme

recognise

recommend

relevant

rhyme

sacrifice

shoulder

signature

soldier

temperature

variety

stomach

profession

leisure

familiar

definite

Year 6 Common Exception Words
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Speed Sounds
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